
PILI Agency & Law School  
Roundtable 

share best practices and collaborate on 
pro bono and public interest law issues 

 
AGENDA 

 
DATE: Tuesday, May 29, 2012 

TIME: 2:30-5:00 p.m. 
LOCATION: McDermott Will & Emery, 227 West Monroe Street, Chicago 

2:15-2:30   Registration 
  
2:30-3:30   Split Session for Agency and Law School Representatives 

  
For PILI-Participating Agency Representatives: 
Panel Discussion on making the most of PILI Interns & Fellows 

o Barry Taylor, Equip for Equality 
o Emily Benfer, Health Justice Project at Loyola University Chicago 

School of Law 
o Wendy Muchman, Illinois Attorney Registration and Disciplinary 

Commission (ARDC) 
  
For Pro Bono and Public Interest Law School Staff & Faculty: 
Information and Idea Exchange - Staff and faculty will be invited to share the 
experiences of their law school pro bono/externship programs related to the 
following topics, as time allows: 

o Preparing students to work with diverse client populations 
o Increasing student pro bono participation 
o Building effective and long-term relationships with agencies 
o Tracking and evaluating pro bono participation 
o Engaging alumni in your pro bono program 
o Strategies for locating pro bono opportunities 

  
3:45-5:00   Agency and Law School Roundtable Discussion 

Small groups comprised of a mix of law school and agency representatives will 
discuss internships, fellowships, externships, and volunteer opportunities for law 
students and recent graduates.   

 



 
 

PILI Agency & Law School Roundtable 

Tuesday, May 29, 2012 – 2:30 to 5:00 

McDermott Will & Emery LLP 

227 West Monroe Street, Chicago 

 

SUMMARY OF ROUNDTABLE DISCUSSIONS 

 
1. How do we encourage law students to engage in and continue pro bono activities upon graduation?  

 Organize brown bag lunches featuring presentations on incorporating pro bono into one’s career.  

 Sell pro bono as a networking, skill building and hands‐on legal experience opportunity.  

 Organize service days at law schools and volunteer days with legal aid organizations.  

 Organize alternative spring breaks where students attend week long public interest workshops. Student 
would engage in trainings and provide legal assistance to legal aid clients.  

 Stay in contact with PILI Fellows by inviting them to attend legal aid organization events, to serve on the 
boards, and engage in pro bono cases.  

 Develop “Bridge to Practice” fellowship program to provide graduating students with post‐bar exam 
fellowships to work in government offices and nonprofit agencies. 

 Law schools should develop a pro bono program that pairs alumni with their law students. 

 Many schools have a Pro Bono Pledge program where law students pledge to perform a minimum of 50 
hours of pro bono service. Students who fulfill the pledge are formally recognized.  

 Law schools and agencies should continue to give out awards to law students and alumni for their 
extraordinary pro bono work. 

 Law schools should clearly identify pro bono opportunities appropriate for students.  

 Law Schools should sponsor a variety of public interest law programs including programming featuring 
speakers sharing their own career stories, challenges, and successes.  

 When advertising pro bono opportunities to unemployed graduates, it is important to frame the opportunity 
positively.  

 For new graduates, agencies should focus on advertising opportunities after the bar exam.  

 It is important to promote pro bono resources to law students and recent graduates including the Law 
student section of www.illinoisprobono.org and the CBA YLS Pro Bono Fair.  
 

2. What are the pros and cons of providing Interns and Fellows with a broad taste of various legal practices as 
opposed to exposing them to one specific practice area in their 10 week internship? 
 
Pros of providing a broad taste of legal practices:  

 Students can explore career possibilities by being exposed to a broad spectrum of legal opportunities.  

 Students are equipped to make more informed selections about their career options and the legal settings in 
which they feel most comfortable.  

 Being exposed to variety of legal areas, can increase the breadth of skills gained.  

 Even though it can lack depth, there is often a lot of overlap between different areas and many skills carry 
over too.  

 Allowing to students to work in a variety of legal areas can affirm or dispel prior notions students had.  

 Better for job employment because employers are looking for specific skills and student exposed to variety of 
legal areas are more likely to have gained those skills. 

 Working with different attorneys in a variety of areas may help students network and build their resume. 
 



Pros of focusing on a specific area of law:  

 For many students, some degree of specialization may be appropriate because they come to law school with 
strong interests in a specific area of legal practice, or find themselves developing such interests early in their 
law school careers. 

 Specialization offers students the opportunity to obtain a deeper understanding of a specific area of legal 
practice. 

 It may move students toward attaining, by the time they graduate, a distinguishing degree of mastery in their 
field. 

 Exposure to a specific legal area allows agencies to provide adequate training.  
 

3. What opportunities and support do agencies offer in the post‐graduate fellowship process (e.g. Equal Justice 
Works, Skadden, Soros Fellowship)? 

 Many agencies assist in developing a proposed project for the Fellowship application.  

 Law schools would like to know what they could do for agencies to help facilitate the fellowship process.  

 It would be helpful for law schools to know who they should contact at agencies if they wanted to discuss a 
potential fellowship opportunity.  

 Law Schools seem to have their own separate internal processes for advising students about fellowships.  

 Agencies should be in the practice of bringing up fellowship opportunities and encouraging them to think of 
project ideas.  

 Agencies sometimes have a difficult time with deadlines, fellowship requirements and understanding how 
the fellowship project will fit into their program needs.  

 It would be a good idea to have a workshop involving organizations, schools, and students to strengthen 
the number of fellowships in Chicago. It might also be helpful to conduct outreach to firms and other 
sponsors to find out their selection process and gain insight into what makes a candidate attractive.  

 The goal should be to work together as a community to get more fellowships in Chicago which would 
provide additional assistance to agencies while increasing opportunities for students and new graduates.  
 

4. What opportunities exist for agencies to use law‐school‐funded fellowships to work with recent graduates? 

 Some graduates get funded by their schools to work as a Fellow but it varies year to year and school to 
school.  

 Agencies would find it helpful to know which law schools give out which fellowships and have access to a 
directory of contacts at schools for internship, externship and pro bono information. 

 Agencies would also find it helpful to get a big picture sense of what law schools expect from agencies 
applying to host fellows.  

 It would be helpful to have a centralized online system to post intern, fellow and externship applications.  
 There could be a drawback for shorter fellowship programs because training by the agency can be time 

consuming.  
 
5. What opportunities exist for agencies to work with law‐school clinics in an ongoing, project‐based context? 

 Some agencies do not work with clinics because they don’t have a discrete project they could hand over to 
the clinic.  

 Many agencies co‐counsel with law school clinics and refer cases to the legal clinics.  

 It would be helpful for agencies to have a list of all the clinics at each Illinois law school, what they do and 
what type of legal projects they are looking for.   

 Law schools would like to know which agencies are interested in working with law school legal clinics.  

 It would be helpful for agencies to receive advice and suggestions on how to “package” legal projects for 
clinics.  

 



6. What is the agencies' responsibility in mentoring law students and recent graduates?  

 Students look to agencies for career counseling, tips on interviewing and advice on maintaining a good 
life/work balance.  

 The assignment of a mentor who will work closely with the intern can be essential in creating a successful 
experience for the intern. 

 Ideally, the mentor should be someone who is very familiar with the projects and tasks the intern is working 
on. 

 If the person has never mentored an intern before, providing basic supervision and mentoring guidelines may 
be helpful.  

 Student should be encouraged to seek out attorneys at their agency and ask for career advice.   
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    Equip for Equality (EFE) Fact Sheet 

Representing Clients wi th Disabil i t ies  

People First Language 

Mainstream disability groups endorse person-centered language, emphasizing the individual over their medical condition. The 

terminology we use is more important than just being “politically correct.” Using appropriate language demonstrates respect for 

your client as a person and shows your understanding of disability-related issues. Examples of acceptable and unacceptable 

langauage include:  
  

Current Outdated 

• Person with a disability 
• Person who is disabled 
• Person who has _____________   
                               (fill in disability) 

• Person suffering from (stricken with) ______ 

• Person with special needs, handicapped, 
mentally/physically challenged, crippled, lame, gimp, 
deformed, victim, afflicted, epileptic, diabetic, 
paraplegic, cerebral palsied, differently-abled, 
handicapable, … 

• Person without a disability • Normal / healthy, (temporarily) able-bodied 

• Wheelchair user 
• Person who uses a wheelchair 

• Wheelchair-bound 
• Confined to a wheelchair 

• Person who is blind, has low vision, or is visually 
impaired 

• The blind 

• Person who is deaf  

• Person who is hard-of-hearing 
• The deaf.  
• “Hearing impaired” is disfavored by many. 

• Person with a developmental disability  

• Person with an intellectual disability  
• Retarded, mentally defective, moron, …  
• Person who functions as a 6 year-old, (this negates the 

person’s life experiences).  
• The phrase “person with mental retardation” should be 

avoided. 

• Person with a psychiatric disability 
• Person with mental illness 

• Crazy, nuts, psycho 

• Person (living) with HIV or AIDS • Person who suffers from HIV or AIDS 

• AIDS victim. 

• Seizure • Fit 

• Unable to speak 
• Uses synthetic speech 

• Dumb 
• Mute 

• Person of short stature • Dwarf or midget 
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• Person with a learning disability • The learning disabled, slow 

• Person who has Down Syndrome • Mongoloid 

• Congenital disability  

• A disability that has existed from birth 

• Birth defect 

• Says she has a disability • Admits she has a disability 

• Person no longer living in an institution • The deinstitutionalized 

• Successful or productive • Overcame his/her disability 

Note:  Terminology is continually evolving. While these guidelines are intended for people who are speaking about others 
with disabilities, a person with a disability may use any term they desire to describe themselves or others with a disability.  
 
 

Guidelines for Interacting with Clients with Disabilities  

General Guidelines 

1. Ask before offering to help someone with a disability.  

2. Do not touch a person, their wheelchair, cane, or service animal without permission. 

3. Converse directly with the person who has a disability, not to a companion or interpreter. 

4. For the most part, use the same interviewing techniques and manner as you do for clients without disabilities. Speak in 

relaxed, everyday tones.  

5. If appropriate, sit in a chair at eye level with the person to ensure everyone’s comfort.  

6. Introduce yourself to people who cannot see you and mention everyone present and their location.  

7. It is an attorney’s responsibility to provide reasonable accommodations under Title III of the ADA and to ensure 

effective communication with clients. Clients cannot be billed for the cost of providing reasonable accommodations. 

Communication Issues – Ensuring Effective Communication 

8. Listen fully, patiently, and carefully to what someone says, especially if he or she has impaired speach. Leading 

questions, close-ended questions, paraphrasing information, and following up in writing may be helpful. Never pretend 

to understand when you do not. 

9. When talking with someone who is deaf or hard of hearing, try not to inadvertently cover your mouth with your hand, as 

some individuals lip-read in addition to using an interpreter.  

10. American Sign Language (ASL) is a different language than English. People whose primary language is ASL may need 

assistance in understanding written English. In addition, letters from ASL speakers may be difficult to understand 

without interpretation. 
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11. If in-person or telephone interviews are not feasible, use letters, e-mail, texting, TTY, Next-talk, or video relay.  

12. VP stands for Voice Phone. If someone says their vp number is (312) 555-1212, you only need to dial the number from 

your phone as you ordinarily would. The person on the other end will have access to a video interpreter through a video 

relay service. The interpreter will voice the person’s comments to you and interpet your spoken words into ASL for the 

client. If there is a problem connecting to a VP number, (a rare occurrence), try calling the SIP Relay service at 1-866-

747-7352. 

13. Some clients may need materials in alternative formats such as large print, Braille, or electronic means. Ask the client 

their format preference. If a client desires large print, generally an Arial 24 point font is acceptable, however, the client 

may want something different so it is best to ask. A good resource for obtaining materials in Braille is Horizons for the 

Blind, Phone: (815) 444-8800; Fax:  (815) 444-8830. It may take up to two weeks to obtain Braille materials. 

Appropriate Behavior and Setting Boundaries  

14. It is permissible to set boundaries for interacting with clients as follows: 

a. “In order for me to represent you, you must cooperate by sending the documents that I requested.” 

b. Abusive language is not acceptable. If a client uses abusive language, feel free to tell the client you are ending 

the call due to their language and will call them tomorrow at a set time. 

c. For clients who seem excessively anxious, patiently explain the situation and try to alleviate their concerns, if 

possible. Providing a set time for updates, (e.g., weekly), may help alleviate their anxiety. 

d. For clients who call repeatedly for news, it is ok to say something like, “ I will call you when I have something 

new to report. I’m expecting more information within the next month. In the meantime, let’s plan on talking 

once a week on Mondays from 10-10:15 to touch base.”  

e. “Please do not call after hours or leave long messages unless it’s an emergency.” 

f. “Please leave brief voice mail messages if possible.” 

Important Note:  In addition to attorneys, all support staff who have contact with clients should be aware of these guidelines 

regarding proper language and interaction with people with disabilities. 

Attorney Ethical Rules for Serving Clients with Disabilities 

Rule 1.14: Client With Diminished Capacity (Effective January 1, 2010) 

(a) When a client’s capacity to make adequately considered decisions in connection with a representation is diminished, 
whether because of minority, mental impairment or for some other reason, the lawyer shall, as far as reasonably possible, 
maintain a normal client-lawyer relationship with the client. 

 (b) When the lawyer reasonably believes that the client has diminished capacity, is at risk of substantial physical, 
financial or other harm unless action is taken and cannot adequately act in the client’s own interest, the lawyer may take 
reasonably necessary protective action, including consulting with individuals or entities that have the ability to take action to 
protect the client and, in appropriate cases, seeking the appointment of a guardian ad litem, conservator or guardian. 
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 (c) Information relating to the representation of a client with diminished capacity is protected by Rule 1.6. When taking 
protective action pursuant to paragraph (b), the lawyer is impliedly authorized under Rule 1.6(a) to reveal information about 
the client, but only to the extent reasonably necessary to protect the client’s interests. 

  Adopted July 1, 2009, effective January 1, 2010. 

 
Disability-Related Resources 

• Equip for Equality 
Equip for Equality 

20 North Michigan Avenue, Suite 300 
Chicago, IL 60602 

(312) 341-0022; (800) 537-2632 (Voice) 
(800) 610-2779 (TTY); (312) 341-0295 (Fax) 

contactus@equipforequality.org 
 

• DBTAC: Great Lakes ADA Center  
 (Disability Business Technical Assistance Center) 

DBTAC: Great Lakes ADA Center  
University of Illinois at Chicago 

Institute on Disability & Human Development (MC 728) 
1640 West Roosevelt Road, Room 405 

Chicago, IL 60608 
312-413-1407 (V/TTY); 312-413-1856 (Fax); www.greatlakesada.org   

 

• Job Accommodation Network (JAN)  
Job Accommodation Network 

Department of Labor, Office of Disability Employment Policy  
(800) 526-7234 (V); (800) ADA-WORK [(800)232-9675] (V) 

(877) 781-9403 (TTY) 
www.jan.wvu.edu  

 

• U.S. Department of Justice (DOJ) 
U.S. Department of Justice –  

Civil Rights Division, Disability Rights Section 
 (800) 514-0301 (V); (800) 514-0383 (TTY) 

www.ada.gov  

 

• United Spinal Association – Disability Etiquette Handbook 
United Spinal Association 

75-20 Astoria Boulevard 
Jackson Heights, New York 11370 

E-mail: info@unitedspinal.org 
Toll-free: 800-404-2898 

Phone: 718-803-3782 
Fax: 718-803-0414 

www.unitedspinal.org 
 

This material is available in alternative formats. 

mailto:contactus@equipforequality.org
mailto:info@unitedspinal.org
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This resource material is intended as a guide. Nothing written here shall be understood to be legal advice. For specific legal 
advice, an attorney should be consulted.   

For questions, please contact Equip for Equality at: 

E
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Equip for Equality 

Telephone:  (800) 537 - 2532 (Voice) 
TTY:  (800) 610 - 2779 

E-Mail:  Contactus@equipforequality.org 
Website:  www.equipforequality.org 

 
 
 
 

 

mailto:Contactus@equipforequality.org
http://www.equipforequality.org/


 

 
 

EXIT INTERVIEW QUESTIONS FOR INTERNS 
 

1. Please provide feedback re: overall summer experience at EFE. 
 
 
2. Please provide a summary of the work that you did  (This summary of work 

is useful for me to reference when I write recommendation letters for you in 
the future – it helps me remember the specific things you did at EFE.) 

 
 

3. Please provide a self-assessment of the work that you did this summer. 
 
 
4. Did you get the kind of assignments you were hoping for?  If not, was there 

something we could do better to make sure this happens.   
 
 

5. Were weekly intern meetings useful?  Any suggestions for change?  More or 
less frequent? 

 
 
6. How was the brown bag lunch series?  Continue in the future?  Are there 

people or topics that you’d recommend be repeated, not repeated or added 
for future years? 

 
7. Intake  

 
• General thoughts on the intake process 
 
• What did you gain from the intake process? 

 
• Anything that you didn't get from intake that they were hoping to get? 

 
• Was the training on PM adequate to conduct intakes? 

 
• Was the training with staff who do intakes (observation, etc.) adequate to 

conduct/respond to intakes? 
 
 
 



 
• Once you started intake, did you have sufficient support from Sarah and 

others? 
 

• How did the weekly intake meetings with Sarah and Laura go?  Any 
suggestions on whether to change the process? 

 
• Any recommendations to improve the intake experience for interns? 

 
 

8. We provide substantive training sessions at the beginning of the summer (on 
ADA, guardianship, family law etc.)  Please provide us with any feedback 
you have about those trainings. 

 
9. Any especially positives experiences working with particular EFE staff 

members?  Any negative experiences? (Any negative feedback will be kept 
strictly confidential.) 

 
 

10. Please comment on the feedback you received about your work– was it 
sufficient?  If not, any recommendations on how to improve? 

 
 

11. If you were EFE’s PILI Intern or PILI Fellow – please comment on that 
experience.  

 
 

12. Are you interested in working for EFE in the future – either as an intern 
during the school year, next summer (if you’re a 1L) or through a post-grad 
fellowship? 

 
 
13. We are always looking for good interns, please advise if you have any 

recommendations of particular people or ways to recruit from your law 
school. 

 
 
14. Please list your school and permanent contact info, so that we can get in 

touch with you if necessary. 
 
 

15.  Any final comments about your experience that you haven’t shared already? 
 
 
 

 



 



 

 
 

EFE LEGAL INTERN EVALUATION 
 
Name of Intern: ____________________Name of Evaluator: ______________________ 
 
Please evaluate the intern’s attitude: 
 
 
 
 
Please evaluate the intern’s writing style: 
 
 
 
 
Please evaluate the intern’s ability to analyze legal issues: 
 
 
 
 
Please evaluate the intern’s ability to communicate with clients with disabilities and/or 
advocate on their behalf: 
 
 
 
What are the intern’s greatest strengths and/or weaknesses? 
 
 
 
 
Would you recommend hiring this person for a future internship or a staff attorney 
position?  Why or why not? 
 
 
 
Please provide any additional information that would be helpful in evaluating the intern 
and/or any suggestions on ways to better utilize the interns or to improve the intern 
program. 
 



 

 

CONFIDENTIALITY PLEDGE 

 

I, ________________________, an intern at Equip for Equality, agree to not disclose or 

otherwise use, during or after my service at Equip for Equality, any information of a 

confidential nature I observe, witness or obtain during my work at Equip for Equality. I 

understand that much of the information to which I will be exposed is of a legal and 

confidential nature, including but not limited to proprietary and client information.    I 

have read this and agree to the conditions as evidenced by my signature below. 

__________________________            ____________________ 

Signature      Date 
 



	  

	  
	  
Tips	  for	  Working	  With	  Law	  Students	  
	  
Benefit	  of	  Law	  Students	  

• Highly	  competent	  under	  the	  right	  supervision	  
• Bring	  a	  fresh	  perspective	  to	  the	  issue	  
• Passionate	  and	  committed	  and	  will	  invigorate	  the	  work,	  the	  case,	  the	  issue	  with	  their	  belief	  in	  

social	  change	  
• Want	  to	  succeed	  and	  will	  work	  hard	  to	  do	  so	  
• Transformative	  moments	  
• Investment	  in	  the	  future	  stewards	  of	  social	  justice	  and	  society:	  opportunity	  to	  plant	  the	  seeds	  

they	  will	  reap	  throughout	  their	  careers	  
	  
What	  you	  should	  know	  about	  students	  

• Be	  aware	  of	  year	  in	  school	  	  
• All	  new	  law	  interns	  need	  orientation	  

o Overview	  of	  work	  and	  orientation	  with	  examples	  
o Define	  role	  (best	  if	  in	  writing)	  
o Provide	  resource	  manuals	  
o Shadowing	  

• Assignments	  
o Be	  specific	  
o Get	  them	  started	  
o Provide	  samples	  
o Make	  them	  accountable	  with	  deadlines	  
o Set	  clear	  expectations	  	  

• Support	  
o Need	  contact	  and	  feel	  supported	  
o You	  are	  a	  mentor	  
o Who	  is	  point	  person	  for	  questions	  

Supervision	  
• Beginning	  Stage	  

o Student	  needs	  	  
§ Knowledge	  of	  substance	  and	  procedure	  and	  application	  
§ Lawyering	  skills	  (interviewing,	  fact	  investigation,	  pleadings,	  case	  strategies,	  etc)	  	  

o If	  not	  provided,	  negative	  result	  
§ Forced	  to	  make	  decisions	  beyond	  their	  capabilities,	  students	  become	  

overwhelmed	  with	  anxiety	  and	  frustration	  and	  feel	  inadequate	  
§ Every	  task	  will	  become	  insurmountable	  
§ Student	  will	  not	  even	  know	  what	  questions	  to	  ask	  

	  

 
	  

	  	  
	  
	  	  	  	  
	  



o Your	  role	  
§ Provide	  specific	  information:	  specific	  instructions	  stating	  what	  must	  be	  done	  in	  

each	  case	  and	  how	  to	  carry	  out	  the	  directions	  
§ Make	  initial	  decisions	  in	  cases	  

o Relationship	  
§ Students	  don’t	  know	  how	  to	  respond	  to	  the	  supervisor	  
§ Tell	  them	  if	  they	  should	  ask	  questions	  (as	  they	  come	  up,	  at	  once,	  over	  email),	  

tell	  them	  if	  they	  should	  get	  your	  approval	  before	  certain	  steps	  
• Middle	  Stage	  

o Students	  
§ Capable	  of	  more	  responsibility	  and	  initiative	  
§ Approach	  cases	  as	  collaborative	  experience	  

o If	  solid	  beginning	  stage,	  positive	  result	  
§ Can	  engage	  in	  joint	  discussions	  about	  case	  and	  beyond	  (role	  of	  lawyer,	  

professionalism,	  ethics,	  etc)	  
§ Don’t	  need	  the	  reason	  for	  strategy	  explained	  –	  begin	  to	  reason	  and	  analyze	  on	  

their	  own	  
o Your	  role	  

§ Guide	  and	  encourage	  the	  student	  
§ Correct	  as	  needed	  while	  encouraging	  initiative	  
§ Focus	  on	  co-‐equal	  exchange	  of	  ideas	  	  

• Final	  Stage	  
o Student:	  Secure	  and	  competent	  to	  act	  as	  lawyers	  in	  their	  own	  right	  
o Result:	  Will	  expect	  to	  be	  treated	  as	  professionals	  
o Your	  role:	  Check	  decisions	  for	  soundness	  –	  if	  you	  hold	  the	  reins	  too	  tight	  results	  in	  

dependency	  or	  rebellion;	  keep	  them	  informed	  about	  the	  changes	  in	  supervisory	  role	  
	  
Providing	  Feedback	  

• Importance	  
o Students	  will	  not	  improve	  without	  meaningful	  and	  honest	  feedback	  
o Keep	  in	  mind	  that	  it	  took	  you	  a	  long	  time	  to	  get	  where	  you	  are	  
o Impressionable	  students	  change	  the	  habit	  forever	  

• Positive	  feedback	  
o Include	  wherever	  you	  note	  effective	  performance	  
o Make	  the	  feedback	  precise	  (quote	  the	  statement	  made	  and	  connect	  to	  skill,	  etc.)	  

• Negative	  feedback	  
o Participants	  want	  honest	  evaluation	  but	  there	  are	  limits	  on	  what	  a	  person	  can	  absorb	  

before	  they	  stop	  listening	  
o Obtain	  agreement	  about	  what	  happened	  	  
o Obtain	  agreement	  about	  what	  would	  be	  effective	  
o Inquire	  about	  the	  deviation	  from	  the	  standard	  
o Correct	  the	  performance	  

• Six	  Step	  Review	  process	  (allows	  student	  to	  take	  ownership	  over	  discussion	  and	  alleviates	  fear)	  
1. Student	  identifies	  strength	  of	  performance	  
2. Supervisor	  responds	  solely	  to	  items	  raised	  by	  recipient	  
3. Supervisor	  identifies	  other	  strengths	  
4. Student	  identifies	  difficulties	  or	  changes	  to	  be	  made	  
5. Supervisor	  responds	  solely	  to	  difficulties	  raised	  
6. Supervisor	  indicates	  additional	  difficulties	  
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TEACHING THE MILLENNIALS  
 

Education scholarship emphasizes the following characteristics of the learning styles and 
professional expectations of the Millennial Generation: 
 
AN EXPECTATION OF IMMEDIATELY APPLICABLE INFORMATION 
 
Millennials expect and obtain immediate access to needed information. 

 Millennials believe that information will be readily provided to them on an as-needed basis.  
This, perhaps more than anything else, has changed their approach to work and learning. 

 This ability always to find information when it becomes necessary marks a shift from “just in 
case” learners – who retain information for a time at which it might be needed and synthesize 
new and old information within known learning structures – to “just in time” learners, who look 
for specific information when they must produce it. 

 Information is better retained by Millennials if they understand why it will be immediately 
useful to them.  Learning for learning’s sake – or reflection for the sake of reflection – is not 
perceived as valuable if the student does not understand how information gained will be 
immediately put to use.  They prefer action to talking and value results over process. 

 Millennials also have “wide” – not short – attention spans and are used to paying attention to 
multiple information sources at the same time.  Stimulation is critical to retaining attention. 

 

A HANDS-ON, COLLABORATIVE LEARNING STYLE 
 
Millennials learn best in a collaborative environment in which new skills are immediately 
applied. 

 Millennials will be more receptive to learning in an environment of mutual respect and 
collaboration in which their contributions are challenged, but not denigrated.  They respond 
well to being “coached,” but not to being “supervised.” 

 It is critical to Millennials that they receive frequent, personal evaluation of their work in a 
setting that allows them also to provide feedback on their work environment. 

 Millennials are often not comfortable challenging their peers’ assumptions or subjecting their 
own assumptions to critique, preferring instead to find points of agreement.  Millennials also 
respect and value authority, in the workplace and in society. 

 
A HISTORY OF ESTEEM-BOOSTING EDUCATION  
 
Millennials grew up in an education system that prioritized good self-esteem as central to 
effective learning.   

 Millennials are accustomed to being praised for effort as much as, or more than, achievement. 
 Millennials expect feedback to be respectful.  While Millennials do not expect teachers to spare 

them actual critique, they expect the feedback to be given to them as colleagues, not as 
subordinates.  They do not believe in a hierarchy of access to information and expect to know 
everything their supervisors know. 

 Millennials also expect their priorities outside of the classroom or work environment to be 
valued by their peers and supervisors.  Work-life balance is a core value and an expectation. 

 Millennials believe that they are valuable for their skills and abilities, and that they can and 
should contribute to the good of society through their labor.    
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CASTING THE GENERATIONS 
 

 These broad-brush identifying characteristics of the three generations most prevalent in clinical 
legal education are drawn from a survey of social science and educational literature. 
  
THE BABY BOOMERS (1943-1960) 
 
• Are defined by their idealism and social optimism and believe that positive change is theirs for the 

making; 
• Think of themselves as the center of the societal show, because so much in American culture had to 

change to accommodate them; 
• Are drawn to spirituality, inner growth, self-improvement, and self-reflection; 
• Came of age in a culture politicized by the Vietnam War and believe authority should be 

challenged when it causes injustice; 
• Are economic and professional achievers, driven to stand out from the crowd; 
• Value a warm and humane workplace;  
• Present in the workplace as highly competitive, irritated by lazy subordinates, and with a positive 

demeanor towards professional growth; 
• Look for recognition of their work ethic and long hours; and, 
• Are comfortable and secure in remaining in their current professional positions. 
 
GENERATION X (1961-1981) 
 
• Are self-reliant and are accustomed to a certain amount of freedom to pursue their work on their 

own; 
• Work hard, but are looking for work-life balance and do not value the long hours and face-time 

work ethic of the Baby Boomers;  
• Have a casual approach to job responsibilities, preferring to work on their own time and in their 

own way, in an informal environment;  
• Are technologically savvy;  
• Are independent, scrappy, non-conformist free agents; 
• Distrust organizations and are cynical towards the older generations; 
• Do not like direct instruction or micromanagement; and, 
• Are skeptical of authority, social optimism, and politics. 
 
THE MILLENNIALS (1982-2000) 
 
• Are socially optimistic and believe in working to improve society, while respecting and 

appreciating authority; 
• Value teamwork and collaborative learning; 
• Are fully integrated with technology; 
• Strongly prefer action to discussion and do not view discussion as a useful source of information;  
• Work by multitasking and absorb information from multiple sources simultaneously;  
• Appreciate detailed instruction and clear goals and expectations for work projects; 
• Work hard to meet expectations, but do not exceed them;  
• May value time for play and close personal relationships over professional achievement; and, 
• Like being mentored, especially by the Baby Boomers. 
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Mind the Gap:  
Strategies for Adapting to Generational Differences in Clinical Teaching* 

 
Multi-generational clinics create the need to balance student-centered learning without abdicating 
clinical learning goals. This chart identifies generational differences that create barriers to learning 
and presents some of the strategies for achieving clinical goals across generations. This approach 

allows clinicians to harness the strengths of a generation without accommodating undesirable habits. 
The practice of cross-cultural lawyering skills by students and supervisors are highly recommended 

and enhance the ability to achieve desired outcomes.1 
 
 

Desired Outcome: Positive Attitude and Commitment to Clinic Work 
 

Symptoms of the Gap Generational 
Explanations Potential Strategies 

 
The student is frustrated 
by not knowing “what 
does the supervisor 
want,” “what should I be 
doing,” or “what is the 
point.” 
 
The student is resistant to 
supervisory suggestions 
or assignments and feels 
that the supervisor is 
simply imposing upon the 
student or taking away 
student ownership. 
 
The student seems 
apathetic about Clinic 
work and is not 
producing. 

 
Millennial students may 
have a greater expectation 
of being included in a 
conversation, especially 
with superiors, or in 
major decision-making 
and goal setting.   
 
Millennial students value 
clarity or certainty, and 
knowing what the end 
goal or result is.  

 
Transparency in Supervision: Allowing 
the supervisor and the student to share 
differing expectations leads to increased 
understanding and allows for the possibility 
of negotiation. 
 
Teacher as Facilitator:  Giving students a 
role in certain aspects of learning, such as 
learning goals, intellectual standards, 
evaluation criteria, or Clinic mission setting 
will allow them to participate in the 
decision-making process and produce 
corollary motivation. 
 
Line of Sight:  Facilitating a group 
discussion about Clinic goals, and having 
follow-up individual supervisor-student 
discussions to create individual goals, 
which connect to Clinic goals, allows for 
ownership of the team and individual goals. 
This results in a clear understanding of the 
“point” of the individuals’ and team’s 
work. Memorializing the goals and 
agreements in a Learning Contract  
provides clear expectations. 

  
                                                
* Presented at the 2012 AALS Conference on Clinical Legal Education during the concurrent session, “Mind the Gap: 
“(Re)Designing Clinical Teaching to Serve Cross-Generational Student Needs.” We thank Bob Stumberg, Georgetown 
University Law Center, for his insights and matrix on adaptive supervision.  Please send comments or suggestions to Emily 
Benfer (ebenfer@luc.edu) or Colleen Shanahan (cfs32@law.georgetown.edu). 
1 See Susan J. Bryant, The Five Habits: Building Cross-Cultural Competence in Lawyers, 8 CLIN. L. REV. 33 (2001). 
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Desired Outcome: Critical and Independent Thought 

 

Symptoms of the Gap Generational 
Explanations Potential Strategies 

 
The student seems to 
focus on too many ideas 
at a time and has 
difficulty linking ideas or 
forming conclusions. 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
The student is frustrated 
by a supervisor who puts 
the burden of decision-
making on the student. 
 
 
 
 
 
 
 
 

 
Millennial students, raised 
on the Internet, are 
accustomed to taking in 
massive amounts of 
information from multiple 
sources at one time. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Millennial students often 
expect that adults will be 
“consultants” who assist 
in decision-making. They 
are also most comfortable 
in group settings. 
 
 
 
 
 
 
  

 
Parallel Universes: Encouraging students 
to identify parallel universe explanations 
for the behavior of others helps them to 
connect multiple ideas to better understand 
one topic. It also helps students meet the 
goals of isomorphic attribution and 
remaining non-judgmental in practice. 
 
Embrace Electronic Resources: Using 
electronic resources that model or facilitate 
outlining or structuring ideas or writing, 
such as LexisNexis Case Map or Wiki 
Pages, can model depth of analysis and 
presentation of information in an organized 
form. 
 
 
 
 
 
 
 
 
Group Work: Providing students with a 
feeling of safety in a group setting allows 
them to offer ideas about decision-making. 
Once students begin to contribute in the 
group, supervisors can add individual 
assignments that require independent 
decision-making and will support the group 
work. 
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Desired Outcome: Self-Awareness and Reflection 

 

Symptoms of the Gap Generational 
Explanations Potential Strategies 

  
The student expects 
instant positive feedback 
from the supervisor 
without any self-
reflection. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The student makes 
assumptions about clients 
or others and lacks self-
awareness. 
 

 
Millennial students often 
expect immediate 
communication and 
feedback, and are 
accustomed to regular 
positive reinforcement.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Millennial students are 
accustomed to moving at 
a fast pace, leaving little 
time to reflect.   

 
Regular and Structured Feedback: 
Scheduling regular evaluations may relieve 
the immediate need for feedback. 
Requiring students to self-critique and to 
lead the evaluation encourages self-
reflection, self-awareness, and patience. 
Use concrete examples to describe the 
student’s behavior and obtain agreement on 
accuracy before discussing ways to 
improve. Obtain agreement on when the 
student and teacher will follow up with 
each other to discuss progress. 
 
Pre-review Sessions: Enlisting a neutral 
third party to participate in evaluation of 
the student and clinic before the feedback 
session can also provide a “safe” 
opportunity for self-reflection and the 
airing of any frustrations. 
 
Critical Reflection on Disorienting 
Moments: Requiring regular reflections 
provides students with an opportunity to 
regularly practice self-critique and self-
awareness. Reflections could require that 
students 1) describe an activity, 2) discuss 
their thoughts and questions during the 
activity, 3) discuss their feelings during the 
activity, 4) discuss how they might apply 
what they learn in the future.  
 
Cross-Cultural Lawyering Skills: Using 
techniques such as methodological 
doubt/belief, “except when/especially 
when,” narrative theory and parallel 
universe thinking hones students’ abilities 
to overcome assumptions. Be sure to be 
transparent in teaching these skills.   
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Desired Outcome: Timeliness and Acceptance of Feedback 

 

Symptoms of the Gap Generational 
Explanations Potential Strategies 

 
The student seems 
apathetic about Clinic 
work and isn’t producing. 
 
The student misses or 
chafes at deadlines. 
 
When the clinician 
attempts to increase 
supervision or intervene, 
the student “shuts down” 
or resists.  

 
Millennial students value 
independence, but require, 
understand, and expect 
the confines of explicit 
“guidelines.” They do not 
respond to what may be 
perceived as “arbitrary 
rules.”  
 
Millennial students often 
expect positive feedback 
and instantaneous reward.  
 
Students are accustomed 
to extra “coaching.” 
Intensive supervision may 
be perceived as punitive, 
something to which 
Millennial students are 
not accustomed.  
 

 
Gateways and Coaching: Creating 
opportunities for multiple “awards” 
throughout the semester motivates students 
to meet deadlines and provides a familiar 
frame. Early on, describe tasks and 
deadlines in the form of “gateways,” with 
clearly defined and understood criteria and 
rules for gateway “passage.” The student 
must pass through each gateway to move 
on to the next. If they don’t, supervisors 
can intervene with extra “coaching.” When 
they do, supervisors can celebrate and 
reward their gateway passage. 
 
Set Expectations: Setting and co-creating 
explicit expectations early on creates 
clarity, shared ownership and independence 
of action within the confines of the 
guidelines. Be transparent about shared 
ownership, the reasons for these 
expectations and the consequences of not 
meeting them. 
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Desired Outcome: Enhanced Communication Skills 

 

Symptoms of the Gap Generational 
Explanations Potential Strategies 

 
The student does not 
effectively communicate 
with classmates, clients, 
or other parties. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The student produces 
written product that 
reflects limited research, 
focus, or organization. 
 

 
Millennial students often 
prefer electronic and 
immediate 
communication, and are 
less accustomed to group 
meetings or in-person 
information gathering. 
 
 
 
 
 
 
 
 
 
 
 
Electronic resources and 
communication play a 
large role in Millennial 
students’ information 
gathering and conveying.  
They less frequently 
consume or produce in-
depth research or 
extensive, planned 
writing. They are more 
likely to invest in the 
work if there is a public 
“test.”  

 
Style-Flexing: Asking students to reflect 
on their own communication styles and 
expectations and practice adapting to others 
expands their understanding and provides 
an opportunity to practice adaptive 
conversation management and use cross-
cultural learning to enhance 
communication. 
 
Isomorphic Attribution: Encouraging 
students to question whether the speaker 
and listener share an understanding of the 
meaning of words or communication form 
can lead to self-reflection and parallel 
universe thinking that improves 
communication. 
 
 
Require Public Performance: asking 
students to provide or present their work to 
their colleagues encourages investment in 
the product and provides a forum for 
feedback from both the supervisor and 
peers. This also enhances oral advocacy. 
 
Provide Detailed, Written Feedback:  
Categorizing feedback against the 
previously articulated and agreed goals, 
objectives and expectations allows students 
to focus on the main “take-aways” and can 
make it easier for the student to process and 
implement suggestions going forward. 
 
Embrace Electronic Resources: Using 
electronic resources that model or facilitate 
outlining or structuring ideas or writing, 
such as Case Map or Wiki pages, can 
model organization and presentation in 
order to effectively communicate. 

  



Wendy J. Muchman 
Chief of Litigation and Professional Education 

ARDC 
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 Series 5- Law Firms and Associations  
 
 Rule 5.1: Responsibilities of Partners, Managers and 

Supervisory Lawyers 
 

 Rule 5.2 : Responsibilities of a Subordinate Lawyer 
 

 Rule 5.3:  Responsibilities Regarding  Nonlawyer Assistants 



 Terminology: 
◦ [3] and [4]- Firm –Law department of government and 

organization are firm within meaning RPC 

 
 

 Rule 5.1 
◦ Comment –Includes members of associations authorized 

to practice law; lawyers in legal services organization or 
government agency 



 “Make reasonable efforts to 
ensure the firm has in effect 
measures giving reasonable 
assurance that all lawyers 
conform conduct to RPC.” 



 If: 
 

 Lawyer orders or ratifies the conduct involved 
 
 

 Lawyer knows of conduct when could be 
stopped or mitigated and fails to take 
reasonable remedial measures. 



 
 FOLLOWING ORDERS IS NO EXCUSE 



 “Make reasonable efforts to ensure 
the firm has in effect measures giving 
reasonable assurance that all 
person’s conform conduct to 
professional obligations of lawyer.” 
 



 If: 
 

 Lawyer orders or ratifies the conduct involved 
 
 

 Lawyer knows of conduct when could be 
stopped or mitigated and fails to take 
reasonable remedial measures. 
 



 


	PILI Law School Agency Roundtable Agenda
	Agency Law School Discussion Summary
	Barry Taylor Handouts Final
	EFE Guideline for Representing Clients with Disabilities
	Equip for Equality (EFE) Fact Sheet
	Guidelines for Interacting with Clients with Disabilities
	General Guidelines

	Attorney Ethical Rules for Serving Clients with Disabilities
	Rule 1.14: Client With Diminished Capacity (Effective January 1, 2010)
	Disability-Related Resources
	Equip for Equality
	Job Accommodation Network
	U.S. Department of Justice –
	Civil Rights Division, Disability Rights Section



	Current
	Outdated


	Barry Taylore Handouts Final
	Intern Exit Interview Questions
	Evaluation_bTyalor
	CONFIDENTIALITY PLEDGE_Btyalor


	Emily Benfer Handouts_final
	Working with Law Students Final
	♥Adaptive Supervision
	Generational Traits
	Mind the Gap Matrix Final

	Muchman_Power Point Presentation
	Agency and Law School Round Table�Public Interest Law Initiative
	Ethical Issues and Supervision
	What are the Rules?
	Do the Rules Apply to Supervisors at Agencies?
	Rule 5.1 for Supervisory Lawyers
	Rule 5.1-When is Supervisor Responsible for Subordinates Violations?
	Rule 5.2 -Subordinates
	Rule 5.3 Nonlawyer Assistants
	Rule 5.3-When is Supervisor Responsible for Nonlawyers Violations?
	Representative Cases


